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ABSTRACT 

This curriculum guide for junior high school foreign 
language programs illustrates ways in which language instruction is 
related to the official educational philosophy of the states of 
Maryland and Delaware. Sections contained in the guide include: (1) 
relating educational goals, (2) goals of foreign language study, (3) 
general educational goals and student objectives in foreign 
languages, (4) administrative considerations for programs in the 
middle grades, (5) characteristics of the learner in the middle 
grades, (6) suggested curriculum for foreign language in the middle 
school, (7) overall goals, curriculum components, broad theme, 
sources of content, (8) constructing a unit of study for the middle 
school, (9) choosing a unit theme, stating the overall purpose, 
selecting key ideas, choosing concepts, and writing performance 
objectives, and (10) sample tasks. Several samples of materials used 
in the language laboratory are included. (RL) 
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In Appreciation 



This guida was started during the 1970-*71 school year 
as a cooperative effort in curriculun development between 
two states, Delaware and Maryland. Oenelle Caldwell , State 
Supervisor of Foreign Language Education of Delaware j and 
Ann Beusch, State ^ecialist in Foreign Languages and E£OL 
of Msrylsnd, led the project. Hiss Caldwell left her posi- 
tion in Delaware at the close of the '70- '71 school year to 
accept a position as Coordinator of Foreign Languages in 
henrico County, Virginia. Miss Beusch and she continued 
development of the project during 1971- * 72. The guide is 
still in e formative stage and others are being asked to 
review it critically for further ttodifLcation. 

Special appreciation is expressed to foreign language 
teachers in Delaware and Maryland who gave so willingly of 
their time to work on this endea\jr. 



FOREWORD 



The United States l6 the ovly major vorld power which does n'>t require 
the student to learn to comonlcate with at least one other lit^cuiatically 
different culture* Realizing that aonolinguallsm limits one's perspectiTe 
on the vcrld, those who hare developed this guide believe that it is the 
responsibility of the schools to provide prograns of study which enable the 
student to become fluent in a language other than his own* Further^ they 
believe that a study of the Latin language is invaluable in providing the 
student with an understanding of the roots of that civilisation and language 
which has had a major influence on his own* 
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RELATINa EDUCAllOKAL OOALS 



Each discipline in the school curriculum contributes to the fulfillment 
of the long-range goals of education. In other words, the total curriculum 
is interdi Fciplinory in character. The Policies and Programs Handbook ^or 
the :;tate of Maryland outlines these long-range goals as follovst 

1* Develop academic conpetances* 

Zm Acquire and use the basic skills. 

3* Develop economic and vocational competences* 

U« Develop and maintain sound mental and physical health* 

^« Be an effective citizen. 

6. 3e an effective family menber. 

7. Use leisure time wisely. 
8« Appreciate other cultures. 
9* Develop aesthetic values* 

10. Develop moral, ethical, and spiritual values. 

11. Respond intelligently to a changing environment. 



♦ Policies and Programs : Public Secondary Education in Maryland< Maryland 
State Department of EducaUon, Maryland School Bulletin, Vol. XKXIX, Nui*er 3, 
April, 1963. 
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30/L2 OF FX)REI3K LANGU/QE SIUDY* 
Foreign l*<nguage stAxdy should: 

!• Provide for active participation in language, a form of cultural behaving 
which pendts the student to conraunicate with another linguistic society, 
thus breaking hln out of his monollnpual world, 

2. Promote in the student an understanding of how a linguistically different 
society behaves and thinks, enabling him to see that his own patterns of 
behavior and thought are not the only ones or necessarily the best. 

3. Embrace the stuiy of all facets of the foreign culture, including com- 
paring and contrasting of the customs, creative endeavors, and institu- 
tions of the foreirpi culture with thofe in the studont's own country, 
thus deepening the student's understanding of his own cultural and 
personal values. 

U. Sensitize the student to the plurality of cultures within his own socie^ 

as well as in the world at large, and lead him to value this linguistic 

and cultural diversity. 
^. Provide the student with understandings about the nature of language, 

how it functions, ami its roots in a particular culture. 
t. Give the student better control over his own language by comparing 

selected phonological, !iorpholo<^cal, syntactical, and lexical patterns 

with those in the foreign language. 

7. Open up to the student new areas of Interest and enjoyment. 

8. Open up to the student wider vocational opportunities in such areas &s 
business, industry, military or government servicj, and the professions. 

♦ Ueferences - Blrkmpler, Emma. 'Viodern Languages," Encyclopedia of Educational 
Research . New York: Kacmlllan Company; I960, p. Hbl-aBB. For el gnTanguage : 
A Qiiifje to Curriculum Development s Delaware Department of Public Instruction, 
T9587T."?-3i 9-10. 

^H^rhLs requires long term stoxdy, beginning before the middle grades. 



Equip the student for wore meaningful travel* 

Involve the student in activities which lead him to ever increasing 
levelc of maturity in reasoning processes, creiitive expression, satis* 
faction of curiosity, exercise of personal resf onsihllity, and tolerance 
of differences in attitudes* 
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;.2m;7.6T?M7VJE COKSlDERAnONS FOR '/""JGRAMS Hi FOREI®; UKGUAGES IN THE 

MIDDLE GRADES 



VI ly should forel^'.n lanjiOiJ'ges be 
offered in the middle grades? 



ERIC 



The studert ohould have tho opf»ortunity to* 

1. begin or continue developlni^ language 
skills and nr*-^''^^ a case study of a 
sodet} 

2. relate linjuistlcally a.'d culturally 
with children of a foreign culture, 
learning that both may participate 
in similar activities and share sim- 
ilar interests and life goals. 

3. understand that another culture may 
have certain different cultural pat- 
l^erns which can be contrasted with 
his own, thus gaining a greater per- 
spective on hi* own cult'ire and valu^* 
system* 

U. acquire a new coding system for another 
real languapp. It is characteristic 
of children of this age that they raake 
up their ovn l^=»nguage5. 

^, develop greater awareness and appre- 
ciation of the different cultural and 
linguistic groups who are a part of 
his own comrminlty and nation. 

6. strenjrthen his command of the English 
^ ^guage through the study of a foreign 
language. 



/ftAch lanp:uages r^houli be offered? 



W^io should study foreign language' 



What Idnds of programs should be 
offered? 



Languages whicli are off^ired tn the hifT>i 

i 

school rhould be scheduled in the middle 
grades. This gives each student the oppor- 
tunity to pursue his chosen language until 
he gains competency in it. 

Foreign language programs at cny level 
should be open to all students . 

The curriculum in foreign languages ahould 
be varied to meet the needs and abilities 
of all students. Content must exploit the 
natural interests of students at this age, 
and be organized in a continuour program 
which is a part of the total foreign lang- 
uage curriculum of the school (s)« This 
foreign language curriculum should include 
exrdoratory experiences vhich can be incor- 
porated into other areas of the curriculum 
(lanf^age erts, art, social studies, science, 
etc.). DurlLij the study of an area of 
Latin American social stui^^::, for exomjle, 
the student should hf-ve some exposure to 
the Spanish lan(?:uage. These Lyi*^es of 
experiences can oQcur throughout the elemen- 
tary and irdddle grades. 
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How rmich time should be devoted to 
foreign languages? 



A ndniraum exposure of 30 ndnutes per day 
is recomnsrcied for younper stniPnts, and 
to ninutes per day is reconunended 
for other students • 



How niuch subject matter shaild be 
covered? 



In order for all students ;o have a com- 
prehensive program which includes cultural 
enrichment activities as well as raactery 
of the basic skills, it is recommended 
thut the ;Tinimum program for tlie middle 
grades approxLm^^te whst is usually con- 
sidered Level I and part of Level II 
In the last anolysis, however, each school 
system must determine the i^f propriate 
aiount of content for its students • In 
self -pacing programs the content covered 
will van' sccordirig to the needs and 
abilities of the i^idividual learner^ 



happens to the student in 
fjrfide 9? 



If he is fortunate enough to enter a senior 
high school with a continuous progress 
program in foreign languages, he will most 
probably enter Level II at whatever point 
he h£6 reached in his stucty^ In a more 
traditional program, he will either begin 



*See Appendix for chert of skills and competencies in Levels I and II • 
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f Level II or be placed in an off -level 
J section. It is important that he not be 
, placed either with studente who are bejjinning 
their study of b foreign language in the 
senior high school or studr-^.ts who have hcd 
j a one-year exposure to foreign languages • 

Wliat kinds of schedulinp; patterns 1. Fhe conventional time block 

exist for foreign l?rpuage pro- 
grams? 2. Modular scheduling 

3« Flexible scheduling as organized daily 

or weekly by a team of teachers responsible 

for various dibciplincs and a certain number 

of students 



irfhat kinds of foreign language 
programs lit these 3cheduling 
patterns? 



All of the scheduling patterns described 

above allow for individualizing of irstruc- 

tion depending upon the human and material 

resources available. All lend themselves 

to large group instruction, small group 

interactions, and supervised independent 

work sessions. The following is an example 

of how one b^-ninute block of time can be 

organized in terms of the three types of 

grouping Jupt described: 

l£ minutes - Presentations by teacher and 
students to large group. 

20 rdnutes - 5upex^sed independent work 
period in which students receive help on 



iliLt are the charecteristics of a 
?:ooci foreign language program in 
the ndddle grades? 



! individual problems , practice languap^e 
skills with various media or work on 
enrichment activities. 

I 10 rdnutes - i>mall-group interaction ses- 
j sions with student leaders, native speak- 
j ing aide, end teacher. 

I Several of the activities described above 

i 

! may be goin^; on rdnultaneously and in any 

} 

order. 

I 
I 

I 

I 

^ A good program in foreign languages (for 

the middle grades): 
i - is based on a written curriculum which 
specifies the pftrformance objectives 
sought but allows for flexiblli ty in 
attaining them through unit, planning and 
^/^mv^terdisciplinary approach. 
- permits each student to have successful 
learning experiences in the foreign 
language. 

• provides the student with maximum active 
1 involvement in the foreign language and 
I the foreign culture. 

] - uses s variety of multi -sensory materials 

J which imiierse the student in the language 

I 

' and culture. 

i 

I - is based on a wide range of audiovisual 

* matorlslf ^nd equipment to inturp miixi- 

[ mum Individualization. 

f 



provides the student with experiences 
in the foreign language beyond the 
clafsroon, 

provides raaximum articulation with the 

elenentary end senior high school program 

iff open to all students. 

provides daily exposure to the foreign 

language. 



c.iAnA:.T:-i£ncs of tiil leajj.km hi m miile grades* 



At thi P ape, i.e., lO-Ui years, a chili f^rowe in uiieven, though constant 
^U«K^r. :v he } ro^^resres towf-rd irmturity, Af; retJult ytudentt; wt thir r^Hge 
erldbit a ver\' wide rrrgp of social and emotional attitudes, achievements, 
and p^roni'] interests. Despite thf s variation, however, th«re are certain 
characteristics wldch appear to be connon to many ndddle school learners and 
which distinguish then fro::^ other age groups. 
The middle school learner as a person: 

- often behaves inconsistently fnd erratically as he noves frcn dependent 
to Independent status. 

- is often self-conscious and physically awkward, 

- constantly seeks the approval of his peers and wants to be noticed. 

- tends to be idealistic and concerned about social Justice* 

- has a tendency to be restless and talkative, wanting to get things 
done in a burry. 

- has r f>hort lrterf*st span. . 
Phie student as a learner of language: 

- enjo3rs c Tultl -skill approach to leaming pnd likes varied activity. 

- like? role-playing, singing, and games but pIso shows interest in 
developing end demonstrating more formal skills such as writing. 

- learns vocabulary more quickly than at an earlier age but is less 
able to imitate sounds and intonation and to produce them accurately. 

- has a great desire for factual knowledge. 

- wants to know whet he is learning and why and to be aware of his own 
prop:es5. 

♦Adapted from "Sequence of Qrowth and Instruction in the ELoiucntary Cchools," 
California Journal of Elementary iiducatlon. Vol. xyX, Ho. 2, pp. lOB-120, 
November, 1961. 



- re:c)rr'[: I ngu^^^e nor*^ as £ thou^^ht process than as c spontaneour skill. 

- is devf-loplnj problem-sol vir.i? skills i r\d in^jiry i^rocesres along witli 
the sllllty to think # 

- tenos to no-nj./^rt^'nentalize wh; t he has learned, dividinj;; one type of 
structure, inflection, or skill froni another. 

T has a tendency to translate for clarification and security. 

- trtes to ^Iter sentence patterns and to .-^ve his stcte.aents a stamp 
of originality instead of acceptinfj then at face vrdue. 

In addition, ro^ie students rt ege 12-lU: 

- i^how i; rked growth in rn?=lytical powers. 

- are able to organize their learning. 

- denonstrpte added versatility in the uses of word order for emphasis, 
3hade!^ of neanlnc:, and implication. 

- show increasing rnterest in IcH^^a^e as language; i.e., semantics, 
norpholofnr, s.^tax, etc* 



•lb- 

Ii; :niE MJEDLK GRADED 

Tbo I'piiii- to hr :,tro:,sed in the foreif^ lan^^uiii^e r.rogram for the middle 
^'.rKdcf, :re ^t:*rrrd ('0 iri thf* chart below, ^hr* other |^o*iln vrv not to be 
inrored, however, but are to be tcmched upon when appropriate • The major 
thrust of the program throughout is the experiencing of another culture through 
itt> language. The content of the cuni.culur': focuses on those areas of exper- 
ience in daily living which are connon to children of the middle gradee In 
the American and foreign cultures^ It al^o focuses on tne foreign environment 
in which these experiences take plfce— -its geography, art, ^lusic, folklore, 
dances, etc. An interdisciplinary a; ^roach, therefore, is particularly appro- 
]>riate for the development of each unit theme. 

Overall Go&ls of the Program 
*1. Active use of the foreign language: listening, speaking, reading, 
£»nd writing. 

^2. Eb^eriences in how a linguistically different society behaves and 
thinks • 

^3. A deeper understanding of Anericen life through comparison and con- 
trast with the foreif^n culture, 

*U. A greater sensitivity with regard to the plurality of cultures within 
Anericen rociety and the world. 

A better understanding of the nature of Inn^ni^ge, how it functions 
anl its roots in a parti culr.r culture. 
*^6. Greater control over one's own language. 
i^7. Broadened Interests, knowledge, and enjoyment. 
R. ;<ider opportunities within one^s chosen vocation. 



Preparation for meaningful trcivel» 

Increaring Icvelc of maturity in reasoning processes, creative 
expretcion, satisfaction of curtosity, exercise of personal resj^on- 
eibility, and tolerance for others* 



Curriculum Gorq^onents 

The total foreign lenguape (nirrirulum, in light of the foregoing goals ^ 
should he hoi.od on a Dystenu tic development of the following curriculum com- 
ponents: 

— Key ideas: cultural, crosc-cultural, linguistic 

— Listening cori^^rehenslon 

— Speaking (including pronunciation, intonation, and stress) 

— Reading 

— '.frlting 

— Vocabulary 

~ Perecnal development and enrichment 

Tliese components are broadened and deepened through ruccessive ciirric** 
ulun units so thct language skills, Infomation, and cross-cultural under- 
f.tfndlngs are constantly presented, reviewed, and combined with new learnings 
in these areas* 

Broad fheme 

To achieve niaxirmLm Integration end progressive development of the com- 
ponents described above, the total foreign language curriculum of the middle 
grades can be organized around a broad theme which allows for the systematic 
development of fundamental skills in the foreign language through a search 
for cultural knowledge and un:lerstandlng« The following are a few suggested 
broad themeet 

— A Voyage into Time: The Roman iVorld 

— English for our Friends from Abroad (ESOL) 

— Two /forlds: The Spanish-Speaking World and Ours (bilingual education) 
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- ?he French-V'peeking .Vorld: You Are There 

- Life in the OerirUin-iipeakiiig ./orld 

Othnr possible broad themes may be decided upon involving other subject- 
matter areas such es social studies: for expraj^le, "Central America - Its 
People nnd Its Lan^niage," 

Sources of Content for Ourriculum Unlt.s 

.Tfi.thir the brocd r;nrrlculum theme chosen for the niddle £(!hool foreign 
language jTogr^tra, specific curriculum units can be developed which lead the 
child to identify niore and more with the language and the culture of the for- 
ei[ji rociety. Listed below ere a number of possible content sources from 
wlilch cpecific curriculum units apjrojriate for the i-niddle school student may 
bo orgc'nized: 

- Courtec^y pf ttems 

- Family living 

- Friendships 

- Daily activities (the school, marketing, eating, telephoning, etc.) 

- Historical and -^eoip^ephical setting 

- Clothing 

- Holidays rnd recreetion 

- Leisure time activities 

- Travel and vacations 

- Transportation 

- Creative endeavors (Ex. • art, crafts, folklore, songs, dance, poetry) 

- Clubs and group activities 

- Careers 

- Influence of the culture in American life, including the IocpI community 



Specific unit themes Sire drawn from these broad content areas and 
developed throu'^h the curriculum co-^onents. It is c?nceivable that one 
uidt themo will draw from a number of the broad areas and will develop 
each of the comjonents. This tyj^e of unit provides mayimun opportunity 
for a truly interdisciplinary and int<?gr8ted curriculum. A unit theme 
r;uch ar "'/hf.t it is like to attend school in Germany," lends itself to 
incorporating interdisciplinary experiences from areas such as: customs^ 
k5 lids of school: sni curriculum, class schedules, nusjr, art, games aiid 
rportb, personal relationships, holidays, dress, school buildings, and 
classrooms. 

In the next section, the writers present steps in developin.^ a unit 
of work which is interdicciplinrry in nature, fhey hope that this unit 
w^ill be helpful. 



XNSTRUcriNG A u:;iT or srji)Y fcr the mddle school 

^rpose of this section 

The purpose of the follo'.rf.n?3: section ic to help the teacher build the 
currioilum. The section presents a framework for a unit of study which hae 
hb its coiiiponent parts: key ideas, concepts, performance objectives with 
aci^eGsinent tests, and tasks. No attempt has been made to develoj* each com- 
ponent fully, but inftead to explain how to develop each con?)onent and to 
give en-^'gh specific examples withlr each one to guide a teacher desiring 
to plan in this manner. 

Different organlzationsl pntterns Tor instruction are possible. ^.e 
organisation of the following sample \'i.t around performance objectives has 
been chosen becaure of the flexibility which it affords tlie teacher and the 
student. In a situation in which the class moves together unit by unit, or 
in cn individual continuous progress program, the student knowt what is 
expected of him at the outset. His goals are clear. Ath rich resources 
provided in the classrooii, highly notivated students can arrive at their 
own performance objectives with less direct help from the teacher than in 
t>Ki conventional lock-step organizational pattern in which the student learns 
thf' f^oals of his study in c day-by-day fashion. 

Because the teacher has organized the total unit for implementation 
before Its actual use, he is not burdened with preparing lesson plans on a 
daily or weekly basis. Ke can, therefore, devote more of his energies to 
helpinj3 students manage their own learning. Such an organizational pattern 
also lends itself more easily to evaluation, not only at the end of the unit 
but also in ninim£.l steps along tiie vzay* Kach student is then assured of 
some feeling of success and progress. This also makes accountability easier 
since evaluation is built in as «r ongoing process. 



The Jtudent involved in iarpje prcup work, srnall group work, and 
independent study es he attacks \±t learning tasks, 
ii ^o^g of Caution 

The members of the Curriculum CoTunittee for this g^iide do not believe 
in ri^pLdiV'' in any type of organisational planning. Advance planning does 
not i^reclude the cdiition of learning activities by the teacher and by the 
student during or at thp h'^'dnn*' iit' of the study sugjjested here. In fact 
this built-ih flexibility is encouraged. 



00N3TRUcn:;a / uiiiT or study 



:T":r OTJK; Choosjn^j a Unit Theme 
GonstdoraM Mifj for Choice 

./ill the choron theme f^r the unit: 

• iricre«sa or broaden the number 
of citn£ti<^nj in wliich the stu- 
dent cpn jerform actively in 
the foreign culture? 

• extend the student's control 
over the four fundamental skills 
in the foreign language? 

• increase the student's know- 
ledge of the foreign culture 
and of hir> owr culture? 

• involve him in ? variety of 
learning activities? 

• incorporc^te the uc^ of a vari- 
ety of materials and audiovi- 
sncl equii ment? 

, lend itself to interdiscip3dn- 
ary acti\'itic:3? 



Ayx)li cation 



Theme; Jhopj int^, Cooking, i)ining £ 
la franqaise "* 



This theme wnr chosen from a contin\iing 
program in a textbook but was reworded 
to broaden it5 linguistic and cultural 
base. Materials are drawn from other 
sources in addition to the text, (Sinr:le 
texts are, in mo5t instances, lirtted.) 



^T:P 7;X3 i Stf-ting the Overfell P^jrpose 

/ftr*r choot:lnr • therae, the over- 
all }ur]one or Khu unit i.hoalH be 
rtated brtefly. 



of the ^'nit of Study 

uhopplrij', Cookin^^, Pining It la franq;ilse # 

Overall Purpose 
The purpose of this unit is to provide 
experiences where the student cen actively 
participate in shopping, cooking, and eat- 
ing situations within the context of the 
French culture • It should also help him 
to become sensitive to different customs 

j and values, and in turn, to become more 

I 

aware of his own. 



STEP .UHLE ; Sel fueling Key Ideas, Lir:;: 

Definition of ey Ideas 
Key ideas are the substance or the ' 
essence of learning experiences wMch : 
remains with the student long after 
the skills and fact:; which develop 
then have faded^ Key idfsas synthesize 
le2rning, giving it wholeness and 
meaniPg^ .i^Lthout them, learning is 

disconnected and may seem trivial tc ' 

♦ 

the leamer* 

Hie key Idosc chosen for a ciirriculUiTi j 
unit also pro\'lde the basis for Iho 

! 

choice of objectives and content* j 
The search for key ideas under the 

skillful guidance of the teacher ; 

i 

assures the learner of experiences j 

in discovery. I 

i 

1 
I 
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Stic and Cultural 

^^elected fcbcamples of Key iJeas 
from this Unit 

1. Language is culture • Foreign words h^ve 
English connotations to the learner 
unless presented in their own particular 
cultural context. "Un caf<" to a French- 
man is not a cup of instant coffee I 

2. Shopping in France is usually a daily 
affair although the "supermarch^** is 
growing in popularity. For the three 
coreroodities which roust be Just right, 
however ~ bread, wine, and meat — the 
French housewife shops at specialty 
shops • 

3. Frenchmen love to eat* If the budget 
is to be cut, food is the last item to 
go. 

'Jfhe daughter is often expected to help 
with planning, purchasing, and preparing 
food* 

^* Food preparation is considered a fine 
art, consuming much time* The French 
chef has gained an international repu- 
tation. The French are not overly fond 
of canned goods or TV dinners* 



I 6« The tablft setting is different in France. 

Forks and spoons are placed with tines 
! of the fork end bowl of the spoon facing 

' down rather than up. The spoon is pierced 

horizontally above the plate. 

7. rhe Frenchman serves Us food in a series 
of courses, each on its own separate 
plcte, so that the taste of each course 
can be •:avored without interference fron 
the other foods. 

8. It ic not considered poor table npnners 
to put one's forearms on the table in 
FVance. 

9. The Frenchman raises food to the mouth 
with the fork held in the left hand 
when cutting food with the knife. 

^ 10. Meal time ic conversation time for the 

I whole family. 

» 

j 11. Ordinarily the Frenchman take? two hours 
for lunch (noon to 2 p.m.). This is 
his main laeal of the day. 
12. Buildinr; vocabulary In context referring 
to food, shopping, and eatingf in addi- 
j tion to nse of new ctructural items 

j (orthographical changing verbs and object 

pronouns) increases the student's control 
over languaf^e. 
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ZiEP r2!I^* ^"'■•^osinp, Gorcepts 

JeflniUon of "Concept^ * 
Concepts about culture and langua^je 
,.re expressed through the rtiedluTn of 
worde and phrases. The latter %re 
the building blocks nccearary for 
the underctandiii^ of key Ideas. 

One's concepts about culture and 
language are derived from e:q?eri- 
encini; or observing those predict- 
'.Me ways of behaving knoi^n oc pet- 
terrii; of langu-r^* ^nd patternb of 
culture* The concej of the tem 

direct object pronoun" has both 
jinilrrltles and differences in 
Lngllch ^nd Frenc>u fhesc !.iust be 
made clear. A phrfi^e cuch as "la 
cuisine fran^aire" carrier with It 
certain concepts r»bout French cook- 
jnr:, shopiinr:, and ^=^c ting patterriS 
which must be experienced and 
observed in order to be understood 
cind fully appreciated. 

Pf.tternL of culture may also includfe] 
Vc lue judfjments . Thu£ the phrase 



Cultxiral: 

. la cuisine francaitr (French cookingi 

. si)ecialty shops 

. le franc (iionetrry urlt) 

. cordon bleu (gourmet cooking) 

. la cuisine (kitchen) 

. the French refri,':;erator 

. French table setting 

. i'lanners at table 

. Converse* ti on at table 

wclected Vocabulary Items: 

. le supernarche (supermarket) 

. I'^pi eerie, I'epicier (grocery store, 

grocer) 

. la- boulsngerie, le boulan^er (hpkervs 

baker) 

. la boucherie, le boucher (butcher shoR 

butcher) 

• acheter (to bay) 

. la soupe a l^oignon (onion foup) 

. les cotelettei' de mouton (lanb chops) 

. sauce Blamaise (one special sauce) 

. la salade (solcd) 

. le pain (bread) 

. le fromage (cheese) 

. les fruits (fruit) 

• le vin (wine) 

. l^entrle (nain course) 



la culfine francaise" my auto- 
uiti Cully nean "excellent cook- 
ni;, superb food/' 



Jelected Stnictural Items: 

• orthocrsi^bi eel changlnc 
verbs - "rcheter" family 

• uce of "ireiidre" in jji^esent tense with 
food 

• use of rbrf te "i^ller f rendre" vd.th food 

• uce and position of object pronouns in 
follovdng rbrages: le voila, la voile, 
les voili* 

• irperatives: donncz-noi, donnez-nons 
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TEP FIVE: .fritin^j Ferfomance Objectives 

Characteristics of a 
Performance Objective 



Sample Performance Objectives 
for this Unit 



* It describes the action the learner j P.O. 1 

vdll be expected to perfom at the | Given the materials, tools, end directions 



end of a particular unit (or year's 
viork) • 

. It stfltep the conditions under 
which the student vri.ll be eryer.ted 
to perform and Hrdtatlons, if any, 
and the dej:ree of proficiency re- 
quired. 

3. It serves as a euide to the stu- 
dent in Mb work. 

I4. It will be tetsted ct the close 
of the unit with students in 
situations different from Wiose 
activities where they origini-lly 
lef^rned to perform vcri ^ur actions. 
Preferably, the student will be 
tested on his jjerformance of '^c-.ch 
objective in three different situ- 
ations. 



for in-class and out-of -class lerrning 

activities, the student, by the end of 

this unit shoul^J be able to: 
. demonstrate his unierr tandinp: of a 
mlnimuin of six customs or patterns of 
Ghoppin^, cooking, and eating in France 
which differ from his own. 

Assessment Tasks (to be given ot end of unit) 

1. Use six cartoons ^ch depict customs 
or patterns of shopping, cooking, and 
epting in France and in the United Ltates. 
3r£-w a star (») by thoGo which are French 
and a circle (O) by those which are 
typical of our country. 

2. Pretend that you are visiting in a 
French home. .*lte in English no more 
than one pape on what you would say to 
a member 01 the family about whrt you 
have learned about likenesses and dif- 
ferences in their living comii^red with 
that of your own family. Be sure to 
include at least six likenesses or dif- 
ferences rccarding customs. 



3. From the lltt below celect three French 
words which hcve contextual meanJngs 
which ore different from their Engllrh 
equivalents and exi>lain what there dif- 
ferences are. 

le vin 

la ojisine 

le p^iin 

le dejeuner 

1* en trie 

le beurre 

P.O. 2 

.demonstrates that he coii5)rehends aurally 
the basic French conversations and read- 
ings in the unit hjt 

(l) following directions and commends Riven 
him by the teacher; (2) raatchinc French 
statements ^iven orally with visuals or 
English equivalents; (3) listening to a 
conversation in French and answering questions 
in writing (in English or French) about its 
meaninf;. 

Assessment Tasks (to be i*iven at end of unit) 
1. In the classroom there are ncny objects 
and drawings which you have learned to 
identify and talk about in French in 
this unit. Your teacher will ask you in 
French to point to ten of these objffcts. 



On tape //I there are five complete 
sentences in French which you have worked 
with during this study. You are to li£>- 
ten to each statement one time and then 
write the Kngli&h equivalent in the 
spaces provided, Stop your machane after 
each statement to give you time to write, 
1. 
2. 

3. 
h. 
5. 

Your teacher and the native-speaking aide 
will present a conversation in front of 
the class dealing with our study. Listen 
carefully to their presentation and the 
questions which they will ask about it. 
Answer their questions in English, If 
you wish to try your hand at French answers, 
flnel You do not have to give conplete 
sentences • 



P.O. 3 

• demonstrates his ability to use orally the 
vocabulfi*7y and structures in this unit 
about shopping, cooking, and eating in the 
following types of conversational situations: 
asking and ancwering questions; role-playing; 
identifying objects in the classroom in 
con^lete sentences* 

Assessment Tasks 

1. On the table there are five objects vhose 
names you have lerrned. You are to identify 
each object in complete sentences* If you 
wish to add other comments in Fx'ench about 
them, fine I You are expected to Identify 
all five objects correctly. 

2. You are to take the native speaking eide 
on a tour of the classroom, asking for 
what you wish and passing the "time of 
d^" with her. She will be the shopkeeper 
at each stop. Your tour is to lest no 
more than five minutes • The aide will 
record a connent about your performance 

on your evaluation sheet. 
3# On tape ^31, there are five questions in 
French. Space has been left on the tape 
for you to answer each of these questions 



in conplete sentences in French. Ycu 
are expected to have a minimum of four 
correct answers • You may listen to the 
quoctions and practice your answers before 
recording them. 

P.O. u 

I 

^ . Read aloud in French with acceptable pro- 
nunciation and intonation recombinations 

* 

\ of basic readings which use the same 
I "Vocabulary and structures in tlds unit. 

Assescment Tasks 
. 1. Below is a reading exercise about shopping. 
I Read it over several times to yourself, 
; then to the aide. Be sure that you prac- 

! 
i 

tice reading it in thought groups, with 

i 

- attention to pronunciation and intonation. 
J The aide will record a connent on your 
} evaluation sheet about your performance. 

Readin g 

Marie ve ce matin i la boulengerie acheter 
du pain pour le dejeuner et le dfner. En 
route elle rencontre son amie Jeanne qui 
desire prendre un coca-cola au erf 5. Elles 
vont eu cafe de la Paix, prennent iin cocp- 
cola, et puis continuent t marcher ensemble 
vers la boulangerie, 

2. Below is a list of ten words and phrases 
which you have learned. Read them over 
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to yourself silently an^l then r^ad them 
to the aide. 

1. Cordon bleu 

2. I'Spicerie 

3. aller pnndre du cafe 
Voil5 le fromp.ge 

5. Voulez-vous prendre du chocolat? 

6. ^^and prenez-vous le petit dejeuner? 

7. Je prendf? le dfner ^ huit hrures. 
R« Oonnez*moi le beurre, s'il vous 

plaft. 

9« Robert parle ovec ses parents 
pendant le repae. 
10. Denise prepare la salade pour la 
f ami lie. 

3« Helow is s conversation in French. Choose 
£ classmate and prepare to read the two 
different roles to the teacher. She will 
coranent on your performance. You nay 
change the names if you wish. 

Au Restaurant 
Maman: <<u 'est-ce tu prends, Robert? 
Robert: Je prends de la soupe 3 I'oignon, 

une S4?lade, une cotelette de mouton, 
des ponnes f rites, un verre de lait, 
et apr^s, un dessert. J*ai un faim 
da loup! \ 
Mtaani Tu as bon appitit aujourd'hal. QarjonI | 



• Aiditional o£UT4)leti of Perforraance 

Objectives 

Read silently In French recomblned materlrtls 
based on the vocabulary and structures in 
this unltj hnd demonstrate his reading com- 
prehension by 

(1) anc^rerlng questions 

(2) 5unnarizin<^ leaning 

(3) retelling the story in WLs own words 
Assessment Tasks 

Space does not perndt inclusion of assess- 
ment tasks for this objective. 
P.O. 6 

• Demonstrate hi? eibility to uce in writing 
what he has learned to sey in this unit by: 

(1) taking dictation 

(2) wrltinc ^om memory 

(3) answering questions 
(U) aefcLnf: questions 

(?) cOBpleting sentences from given cues 
(6) completing paragraphs, and dtLalogues, 
from given cues 

P.O. 7 

.Use all of the foUowin^^ verb forns with 
a minimum of 90 percent accuracy in the 
affirmative, negative, pnd interrogative 



in rpeekirit^ mi-^ !;riting Activities: thp 
present tense of "pren^ire", "aller prendre", 
acheter" • 

• Use all of ti^e following phrases appro- 
priately and correctly in conii:)lete sen- 
tences: "le voil5", "la voili* "les voila"j 
••Donnez-noi" ; ^ 3onne2-n<me#* 

P.O. 8 

. Identify or produce the sound ••u" in a 
given number of spoken and written French 
words with a iiininwm of 90 percent accuracy. 

P.O. 9 

. Accept responsibility for his own work as 
evidenced hy use of tim, scheduling work, 
attitudes, initiative, and progress. Both 
the teacher and the student will evaluate 
this in?)ortcnt area of his work. 

P.O. 10 

. choose fro*A a variety v-1 optional tasks 
for additional reinforcement and enrich- 
nent. These optional tasks will incre^>se 
the student's ability to handle the pre- 
ceding performance objectives* 



liXr ..IX : .Vriliivi; ^ixckc for « Jurri'^nlun Vnit 

Dnfiul tlon of fa^k ; A task ir ^ clearly defined lerrrdn^; i'Ctlvl.ty, one 
trrudl ctej.^ in a ooiitinuun of learning activities, liach task in a iearnlnc 
continuiLn shoul i build towcrd those skills and \indi»rstandings wldch enable 
the student to demonstrate and evaluate his competency in terms of performance 
objectives, Tl^.e continuum can be interpreted as the equivalent of the daily 
lesson plans of the teacher. In the context of this organizational structure, 
however, the e:tudent hc^s the plsn in which his respor^ibilities are clearly 
delineated, 

Kach task mtU 

• explain to the student vhat he is to do 

• in^licate when h<» can bej^n 

• indlcpte facilities and resources available for the task 

• de^crtbe any limitations in the activity 

• include an as&essnent task to indicate to the student how 
well he has perfomed 

If the student does not perform at the level of expectation, he is 
recycled into the same activity or into another one v/hich will help him 
ro«ch the desired le\el of proficiency. Often, three tests are prepared 
for each task for use by those who may need recycling. 

If the tasks ere clearly stated, many students will accomplish them 
.dthout much direct teecher assistance, .Vhen they have cotr^^leted one task 
cuccessfully, they can proceed directly to the next task, or to another 
one in the continuum for wldch they feel prepared, or to en optional task. 



banple iLsks For This Unit 

ihe perfor-tiance objectives for each task are listed In both the teacher and 
the student sections. It is suggested that the teacher rend the student 

section for each tssk before reading the teacher section. 

Teacher Tasks j Student Tasks 

1. Introduction to the Unit j Task #1 

. Refp.r to P.O.'s 1 thru 10, ■ Student ObjecUve ; To find out the theme 

I 

pares 29-36. j of ^he unit, its purpose, what it Is all 

. Provoke interest and provide an! about, and what is to be learned from it. 

overview of what is to be Ttek ; Participate in the larf^e-group ses- 

accomplished. gion directed by your teacher. If necessary, 

(a) set e small table in the [ reread the performance objectives for the 
French manner and ask stu- j unit which will be given to you. 

dents to comment on dif- ! Task Assessment ; .frite a short statement 

ferences ?nd similarities | of no nore than '^ne-half page of whet you 

with table settings in expect to learn from this unit. Your teacher 

their own homes. | will read your statement, comment on it, and 

(b) lead group In ►]:eneral dis- j place it in your folder to help you evaluate 
cussion about their role your progress at the end of the unit. 

in family customs of | P.O^^s 1 thru 10* 
shop7>ing, cooking, and 1 
ef ting. 

(c) find out whrt the students 
know J^bout French cultural 
patterns of shopping, cook- 
ing, «*nd ef ting. 



(d) end the dinTussion vath tils 

question: "If you were a French 

girl or boy, how wonli you shopj 

cook, p.M ePt?" This question 

leads directly into the then* j 

of the unit: "shoppinn, cookinCj} 

and eatir^^ a la francaise.** ' 
^ 1 

(e) rive an oveirview of tht u^iit 1 

i 

ijid distribute the perfornance 
objectives **or it. Discucs 
the objectives with the group 
and tell them how tlieir daily . 
work will help t)ien to achieve ^ 
these objectives. | 

(f) read students' statements to j 

i 

deterniine effectiveness of ; 
the introductory presentation 
and adjust plinp ac ingly. 
Developing Listening Skills Task ^ 

Plefer to P.O. 2 also (l) (3) (?) ptudent Objectives : To recognize the 

(9) (10) - Pages 29>32,35 ^^nd 36. jfollowing when you hear them said in French 

(a) Prepare and assemble the nec- in a short dialogue: 

. Four types of soup 
. Four types of vegetables 
. The verb '•prendre'^ used with foods 
jrpsk : Participate in the large-group sea- 
son where your teacher will demonstrate 

{ 



essary audio-vib-ual materials 
and equipment for thiz task: 
. pictm-es 

. transparencies/overhead 
. plastic vegetables 



I 



. trpe-recordings/tape 
recorder or cassette 

• Language Mester Cards/ 
Lang^iage Master | 

(b) Prepare and tape a ten-item 

lirteniDf; co.nj rphension test. 

Two other versions of the 

test should alco be prepared j 

for those student? who will | 

have to be recycled through j 

the material* I 

I 

(c) In a larce-group demonstra- | 
tion session, teach the 
Meaning of the following ! 
items in the context of a | 
short dialogue: | 

• Four types of soup ! 

• Four types of vegetables 
. The verb "prendre" used 

with foods. 

(d) Provide additional individual 
practice for those students 
who reed it (with the Lar^- I 
uage Master, for instance), 

(e) iivalnate the studentr" grasp 
of meaning on a ten-item j 
listening conprehencion test 



and drill the meaning of the items listed 
above. At the end of the large-group 
session yx5u nay want to take the listening 
comprehension test right away. If you feel 
that you need more practice, however, yon 
may join one of the smair^^^smpr^orkin^ 
with the teacher or an aide, or you may 
drill yourself on the Language Master using 
cards Al through AlO. 

Task Assessment ; h/hen you are rea<jy to be 
tested, ask the teacher, aide, or a student 
who Jias con5)leted the task successfully to 
check your cor9)etency. You will be asked 
to point to pictures of the object when you 
hear them. Since this is basic material, 
you must reach 100 percent accuracy on this 
listening test. Record your score for thic 
test on your evaluiition sheet with the date. 
If you ^^ere not successful on your first try, 
practice sone "tore, and try Test #2... Oo 
on to Task ^3 or work on the following 
optional task. P.O. 2 alao (l) (3) (?) 
(9) (10) 

Optional Task ffl : Read the Xerox copy of 
the ne^fspaper article (O-l) describing the 
training needed to become a famous French 
chef. Write four statements about the 



involving the niatcW of 
v1.t>ual Lnd oral i terries. The 
criterion for the tett i? 90 
; ercent accurac/t 

(f) Provide cddition^l help and 
iTLctice for thofe j^tudents 
who do noi reach the spec- 
ified criterion, ^(e-eveluate 
these students by means of 
comprehension Tests 2 and/or 
3. 

(g) Have pictcires ari cassettes | 
ready for those students who 
complete task //2 almost 
imediPtely and choose to co 
on to .^ck ft 3 rather then do 
the following; optional tasks. 

(h) Provide optional enrichment | 
taskp for those students who { 
rre successful on their first 
try at the /t'hessmcnt Task, 

Developing Speaking Skills 
P^f^r to P.O. 3 alfio (l) (2) (?) \ 
(9) (10) . Pages 29, 30, 35, 36. j 
U) Prepare rnd aeienble the 

necessar:; audio-visual j 
materials and equipment for I 



article and place your paper in your folder 
for your teacher to read. 
P.O. 1 and 10 



Task ff3 

Student Objectives : To be able to name the 
following items orally in French from pictures 
with pronunciation and fluency acceptable to 
the teacher or teacher aide: 
. Four types of soup 



. pictures i 
. trfarsi erencies/overhei-d 

• ♦■^i ec./t6: e recorder 

• Ciir..otter/cc:i3£ntce 
recorder 

(h) Prepare t ten-item spealdng 
test uhivih ir.volves the 
idfintificetion of a series 
of picturf^s. For those stu- 
lente v/ho must be rex/ested, 
the order in which the pic- j 
tures is shown nust be | 
changed. 

(c) In a l;.r|]e or inedium-group 
drill sossion^ teach the 
pronunciation of tlie follow- 
ing items In the context of 
a TilxDrt dislof^e: 

• Four types of soup 

. Four t/res of ver;eteble 

• Fhe verb "prendre** 
used with foods. 

(d) Provide additional practice 
for those students who need 
it: a small-proup drill ses- 
sion or individual practice 
with a cassette. 



• Four types of vegetable 

• ilie verb "prendre" used with foods 
lask ; Forticipate in i group drill session 
where you wil] p^^ctice the items listed 
above in a fhort dialogue. At the end of 
this session, you may want to take the test 
on this material right fiway. If you feel 
that you need more practice, however, you 
may join one of the small drill groups con- 
ducted by the teacher or teacher aide, or 
you may choose to practice independently 
using the pictures in your textbook (Page U8) 
and a cassette (//3-^) 

Task Assessment : When you ^ire ready to be 
tested, ask the teacher or the teacher aide 
to check your competency. Since this is 
basic materifal for speaking in French, you 
must reach 90 percent accuracy in naming the 
items fron^ jlctures. Your pronunciation and 
fluency in French must be at least "acceptable" 
i.e., a minirauiTi score of ^ on a 0-5 scale. 
F^cord your scores for the test on your 
evaluation sheet Tndth the date. If you were 
not su^^oessful on your first ti^, practice 
so'ie more with the pictures and the cassette 
and try Test ^2. 

... Go on to Task #U or work on the follow- 
ini'. optional tack. P.O. 3 {l)(2) (?) (10) 



irofirleipy ir Frei ch on 

tnei( ileini bv htvl'^i' then 

i ientify tei. ]i ^riiro:. .^hc 

criterion for tide teet is 

f ercont ' rMrocy In 

identifi tion. Kluoncy c-nd 

j.ronuncir ti ur. ; 1 r^^acn | 

I 

a niriirurr: of 3 ^ '^-^ lacil^J 
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C^) ?rovi.dc £^Mlt:ci.:.l hel^ end 
jrc-ctice for there : tudents 
wK^ -io 'lot re: ch the spec- 
ified cri^orif.. P-e-evpluate 
these studpntf by .Uonc of 
TIP. Idr*: t^esti 2 and/or 3« 

(fj ii've lirecLion sheets for 

>^k h re:'dy for *baT stu- | 

i 

iertL> who conjl'^to Tojk 3 
olnott i.^nedi^tely «And choose 
to ^;;o on to 2hzk h rather 
than do the oj;.tiori.il crHich- 
nent tcisk. 
(h) Fr-nrj^p ojiti^nal ei.rl ch^T^ent 
to,skr for thore students who } 
c.re bu^ce^sfu'l on their first; 
try at ♦'.ho /^siiei^sment Ti^:;k. | 



Ol-UoriMl Tc.'k 2; In thr fe-cket (0-2) for 
this tosk, you /rill find ten illustrated 
Ltn^;uc-^':o I^lc tcr Cc.rde. ThobC c^rds describe 
bow "Lei f.o'jre a I'oignor'' ib prepared. Study 
^nd pranticp erch card several tiies on the 
Lr,r^\c ^0 l.^i^rr, Jhen you f.re re<iiy, go to 
your teacher :rd identify the in^jredients on 
each iVurt^'S'f! c<'rd. If you .dsh, Ir^ to 
describe ir» LOrtences how "la sout-e ^ I'oignoi 
if prefared, 
P.O. 1, 2, 3, 9, 10 



P.O. 1, ?, 3, 8, 9, 



::,kj lis 

.>.r.-r ^0 r.i . u -^10 r } (r) C'^ 

(•) (") (M (o) 

(&) 1 rp{.i.rc ijr.l atrenble the nec- 

ai;1 ^"s^ii} i^'Tit for tYdt t^vki 

• ^extbo^k5 

• iLpp/tc've-rQc order 

• i ropbj rich PS Frprch 

(b) J:i : lnrgr»-froj: fi tuiitl or, 

rfK'^ (T*odel) the "conv^rfc- 

M 0 » jLrjTe Ul of the \ 

t^^rtbook. xhf' studeiito fol- 

lov; (rr.-d) .i2*»rtlyiij their 

textbookf. ii 6 ?econi ^tep, 

rur. i cl^iud t>T jrrt: --'f the 

notht-r cni U.c waiter; have ! 

the r.trirritt rvid chorally 

^be cbiliren'r. ro^ronses:. 

i.r c tMri ? tor , real the | 

; 

parts of the ch'^.irp- rrJ * 

Ji 

b'^'f the studer.tG rerd oho- j 

r^^lly thp rolej: of the notherj 

f 

1 



L't.udeiit Obiectivej: 
.......^ ^ - - — - 1., 

!• To re. .1 U.^* c )nveri.ation on y.»';»e Ul 
r>f yrnir textbook flii^ptly ; nd cletrly. 
To rolo-;l7v , frori na'nory, the conver- 
s6tloi. on i^pe Ul of your textbook 
fluently iri clearly. 

Tajk 

1. Pfrticjppte in a large-s^oup session 
where , ^Ith the helf of the teccher, 
you practice rer.din^; alou1 the 
convert:. t1 oii on i-rjc Ul of your text- 
book. ' 

2. 'ificome a nenber of fc smflll group, cbnore 
a role i:, tbo conversation, and piepare 
to i^resent the whole conversation a 
group for the teacher or aide* You rnay 
want to SM'y est to your group that yoxx 
set the ttb^a. 

^Jse whatevf'r props ire fvailable. fhe con- 
versation ir. on Tape ^3 ii* you wish to drill 
yc^irself f^jrthcr on your part. 
Ta&k /.gsecfntnt : Act OMt the convrrsation 
vdth the rect of your group for the tescher 
or the aide, ^ou :Tnist rocch i:* ^niTium score 
of 2 on r, 0-"" 5»c/ile. I.Ai-j^'jeL'tionb and com- 
ments on your performance will be entered 



'*i:.:.liy, re. 



t.pA the w^it**r. 

one role «M:ri h^ve the studente 
rend the responses chorally • 
Poirt out how th^ sound "ou" 
if. coded as in "goat." 
Lote ; At this loir.t, it riipht 
be brought out f ro i a discus- 
bion of "chi cnn i son gout," 
an ext^recsion .:hlch appears in 
the converse tion, ohrt French 
children fenerclly do not hrve 
much choice or say in whrt thej 
eat: i.e., they are exj-ected 
to eat whf t i& put in front of 
theia. ^ 

(c) As the students work in snail ; 
groups, provide whatever hel]. 
is needed. 

(d) fivaluate tie students' perfor-j 

I 

-^ance in the role-playing ! 
situation (Task Assessment). 

I 

On the evaluation fheet, note [ 
gross errors in pronunciation \ 
and strjctures for rencdial 
work at a later time. 

(e) lie view the evaluation rheets \ 
after all the role^playing 



on your evaluation sheet for yo;i to read. 
P.O. U (1) (2) (3) {^^) (7; (S) (9) 
Aien you have completed Task ^, get the 
direction sheet for Task 6 and begin work 
on it. 



i 



i>€r>sions have been completed.! 
I-ote tbof5p students who are 
below the task criterion (3 
nirdMun of h 0-^ scale of 
fluency rni '^onprehenj ibility] 
snd plan for additional n»£.13'- 
group work to help these stu- 
dente achieve a greater 
degree of fluency, 
(f) Have direction sheets rerdy 
for thoi:e i;tuient5 who com- 
plete Task U almost innedl- 
<^tely and chooee to go on to 
Task 

• ^^inforcenont of Vocabulary 
iUjfer to P.O. 6 alro (l) (?) ^) 

,(10) 

(a) If this t:/pe of sssicnment 
is bein^; afi-e^pted for the 
fir.st ti:ae, some further 
exjlanation- — beyond the 

I 

instrtiction sheet— ncy be | 
needed for individual stu- \ 

! 

dents, fj ifi task nay be [ 
tfi.tlgned for honework. j 

(b) Check the notebooks partic- } 
ularly for accuracy of | 
It'bellin^ rnd .spelling. 



Task ^ 

5tudent Objectives : To prepare your own dic- 
tionary for the vocabulary items learned in 
this urdt. In this task, you will prepare 
entries for the following items: 
. Four types of soup 
. Four types of vegetables 
. The verb "prendre" used with foods. 
Task : Draw or collect plctores of your new 
word friends it lifted above for your diction- 
ary notebook. From your textbook, copy the 
dialojie sentence wUch describes the picture 
next to it. Underline the specific word 
represented by the picture or drawing# Be 



(c) If thi.s tack it Cc!nried out 
ir> the clascrocm i;etting, 
optional pnrlchm(»nt tasks 
rhoiild bp I ro. 'ided for thor^* 
students who finish earlv. 



Jeveloplng Granmatical Concepts 
Kefer to P.O. 7 (l) (2) (3) (L) 

(6) (9) (10) 
(e) Prepare and fispemble the nec- 
essary audio-visjual rvterials 
and equipment for tlJs task. 
. textbooks 
. ilcturec 



sure 00 speall everything correctly. 

/.sseggin'^nt^ : have another student check 
your work for r.ccurf^cy of Irnbellinn bpell- 
ini;. The final checking will h^* done by the 
tercher or the aide. Since t)±c i5 ha sic 
raatertol, you must roach 90 percent accuracy. 
If you finish this task early, go on to the 
following optional task. 
P.O. 6 (1) (7) (9) (10) 

Optional fask 3} In the Resource Are? of the 
classroom you will find severa} French cook- 
books written in English. Turn to the section 
on vegetables and how they are usually pre- 
pared by a French housewife. List at least 
four differences that you cpn think of with 
the way vegetables are bought, prepared, or 
eaten in an Aiierican hoTie. Place your work 
in your folder for your teacher's coniiients. 
P.O. 1 (9) and (10) 
Task ^ 

Student Objectives : 

1. To use all forms of the verb "prendre 

correctly in speaking French, particularly 
with foods, ^ou will remember that when 
you use "prendre" with names of foods it 
means "want". For example: "^i/hat kind 
of soup do you want?" 



-LB 

• slot borrd ' 
. tape/tape recorder 

• cassette 

(b) Prepare a aeven-item orcl 
question/answer exercise on 
the verb "prendre" as used 
with foods. IVo other ver- 
sions of the test should 
^''Iso he prepsred for those 

I 

students who will have to be I 

i 

recycled throufh the material! 

I 

(c) In a large-group demons tra- ! 

I 

tion session, drill the verb | 
"prendre" with various foods | 

using pictures and two or | 

i 

more of the following types f 
of drills: ■ 

• rejjetition I 

• substitution j 

• complex substitution 

• transformation (singular/ '* 
plnrfl c^ibjects or ques- 
tion/answer.) 

Conclude th** demonstretion/drtll 
session with the pattern generaliza- 
tion on the verb "prendre" - chiefly 
how the verb endings differ from 



2. To understand how tids verb is different 
from other verbc you have studied as far 
as the endings are concerned* 

Task 

Participate in the group drill/demons tra tion 
session conducted by your teacher. After the 
session, study the verb some more - you will 
find ti summary on pcge UO of your textbook 
at the bottom of the page. If you need more 
oral practice, use the cassette labelled D-6. 
Task Assessment : Your teacher will check your 
ability to use this verb in the following way: 
you will be asked seven questions which require 
you to use different forms of the verb "prendre^ 
Since this is basic material, you will be 
eapected to answer with 90 percent accuracy. 
P.O. 7 (1) (2) (3) (U) (^) (6) (9) (10) 
/rfhen you have completed Tack 6, go on to 
Task 7 or, if you choose, work on the follow- 
ing Optional Task: 

Opttonal Task kt In the Resource Center you 
will find three supplemental French textbooks* 
Look at the readinfjs marked out for you in 
ecch one of the textbooks. All of them ''eal 
with food or eeting. You know most of the 
vocabulary already - you can find the mean- 
ing of words you do not know in the diction^*ry 
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i\iOEe of nomc-1 or roj^ular verbs. 
'Ve «•! slot bo^r^ or colnr^*^* chclk 
on li blackboard to illuetrcto your 
riointe. Also, review the spocitl 
leaning of thip verb in the context 
of foods • 

(d) Provide additioniil explana- 
tion or drill for those stu- 
dents who need it. 

(e) Evaluate the students' func- 
tional mactery of thin con- 
cept on a seven-item question 
answer exercise to a criteriai 
of 90 percent accuracy. 

(f) Provide additional help and 
practice for those students 
who do not reach the spec- 
ified crtterton or who do 
not seen to understand the 
prammatic&l concept involved. 
Ite-evalufte these studentc I 



by neane of t'^ereions 2 end/ | 

i 

or 3 of the original test. 
(p) Knve directioa .^heetc ready 
for thl>s^ students who com- 
plete ^ask o fslrly quickly f 



and choose to j^o on to 



i 



ChTds for each i;electlon. fhese cards hfve 
been placed In the textbooks. Choose one 
selection fro-i the three; read It silently 
until you understand it completely, /ftien 
you are ready, do the reading con^rehension 
exercise for the selection (also in the 
tejrtbook). Check your answers from the key 
on the bottom of the she^*t and place the 
exercise in your folder for your teacher to 
look at. 

P.O. ^ (6) (9) (10) 
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i*a»sk 7 rsthor than do the 

optional enrichment task. 

(h) Provide option&l enrichnent 

tatiks for those students who 

pre 5?ucces£:fnl on their firr>tj 

try at the cai^sessnent ta&k: J 

I 

(i) ijplect three readin^^s \ 
from sui:jlt\7icnt:il textbookf?. 
Indicrte papes of reading ^ 
selections on bookinarks rnd j 
pli.ce in bookj-; (ii) Prepare 
dictionary' cards for the l 
tfiree reading selections and , 
place then^. in the textbooks j J 
(iii) Prfir^re ten-item 
readin^^ co aprehentior exer- 
ci re vr? tl. ri key f oi' each one 
of the reriinr pclectionr; 
an'^ 5j»5;ert th^^m in tho text- 
bookr . 

^.0. ^ {t} (9) (10) 
7. Dev*^l oping Grag-vtical Concepts 
:^efer to I.O. 7 also (l) (2) (3) ' 
(U) «) (6) (9) (10) 
{{ ) Prop&re :^ i ps'^cible the 
•audiovisual nfterials and 

equipment needed for tlAr i 

\ 



Task #7 

wtudent Objectives ; 

1» To use the expression "^>ller prendre" 
correctly (i/ith foods) in specking 
French. 

2. To underf?Und how the verb "aller" 



task: ' 

. textbooks 

. 5.1ot boi:.rd 

. color^'i chplk 

. tope recorriln,:r/t6pe 

recorder | 
. cfisi.etrtes/c&csette recorHer^ 
yviff'Tf" r.n'l tape o ten ite^^ | 
orr.l subFtitution test on the| 
exprpssion "aller prendre/' ; 
j>vn otlirr verclonp of the | 
t.est fhoi^l'l ilco be prep^-red 
for those students who will 
h^iVt? to be recycled through 
the mnterlfl. 

In r. brief, l^rre-pronp -dem- 
onctretion section, atross 
the ^ollo-lp.p' pointr rbout 
^he '^ypre.'JGior. "aller 
I rendre." | 
. thf ne? '^ing of the expres- | 

i 

si on when used with infin- i 
itives I 
• the crannsticcl concep t | 
involved in the conbira- j 

i 

tion of "aller" plus : 

f 

infinitive \ 

\ 



can be used with other verbr and 
whft thece new combinations 'ner.n. 
iV.sk ! Participate in the group demonstration 
session conducted by your teacher. Afti^r 
the sesrion, study the expression "aller 
prendre" sone -nore. You will fini a sum- 
mary on page hO of your textbook (see the 
bottom of the p«^<0. If yoa feel you need 
more orcl pri»ctice, use the cassette labelled 
>7. 

Task Asset'snent r Your teacher will check 
your ability to use the expression "alier 
prendre" in the follorring way: 

Cue Your iinswer 

. vous • vour allez prendre de la 

souj)e 

You will br j^iven ten of these oral sub- 
stitution itenr; rnd er^, expected to have 
ei^ht out of the ten correct. This is an 
oral test which your teccher or the aide 
will give to you. 

Iiiyortant ! ! 1 As you work, remenber thp fol- 
lowing points: 

• the exjiression "iller prendre" is a 
'different »-r y of saying in French wh^t you 
would like to er=t. For exa:iple: "Je vair 
prendre de 1^ roupe^* means **I*11 have coup." 
You have already learned the present tense 



• the use of this construc- 
tion with other verbs, for 
exanples '•je vais perler 5 
I'Urie." A brief oral sub- 
stitution drill nny be 
used here. 
Note ; /. transparency, slot board, 
flfiiin'^l boxjrd, or colored chalk 
on the blnckboi-rd are useful in 
explnining tld r concept. 

(d) Provide 3ddition«''l prec!:.ice 
for those students who need 
it: c small -grcnir drill ses- 
sion or ndividupl practice 
with a a SLette. 

(e) rivalu^.tc t) e students' oral 
proficiency In trench on thia 
item by having them do a 
ten-item oral sijbstitution | 
exercise. The criterion | 
for this exercise is 80 per- I 
cent sccurncy (6 i'trcns cor- 
rect out of n). 

(f) Pro^-lr?^ addition^ ht. tnd j 
practice ^or there students { 
v/ho do not reach the spec- | 
ified criterion* He -evaluate 

i 

i 



of the verb "aller/' Th.e second verb, "prendre" 
in this case, always renains the same. It does 
not changt 'dth the subject. 

• other verbs cm be used in the seme way 
in place of "prendre." 
For exariple, "Je vais porler i Marie" - "I'll 
tidk to Hary." ..lien you have co:r^)leted Task 
/?, (^o on to Task or, if you prefer, work 
thlp optional task: 
P.O. 9, (1) (2) (3) (';) (!;) 
Optional Task £ 

In this task you ;vlll Isarn how to use the 
expression "aller prendre" with other verbs 
and nouns. In the packet for this task, you 
will find a cassette and a work shf^^^t. Botl; 
of then have ^.ix short drills on ''aller" plus 
a verb. Do ae many of these drills as you 
have tine for. :Ii\en you have finished the 
drill f3, prepar< five sentences using "allcr ' 
plus a verb. I-ecord these five sentences on 
yoiir own caer.ette end put it in your folder 
for your teacher to listen to. 
P.O. (1) (2) (3) (U (9) (10) 



thei^e jtudents by neans of 
speakint^ tests 2 and/or 3- 

(g) Have ^lirection fcheets for 
'!(is\: b reoiy for those stu- 
dents who conjlcte Tack 7 
fnirly coon end chooce to go 
on to Task 8 rather thsn the 
optional enrictin«no task. 

(h) Provide optionnl enrichment 
tasks for those students who 
ere successral on their first 
try at the asaessiient task. 

.u. 7 (1) (2) (3) ih) (9) (10) 
, Jevploplria Listenlne Skills | 
l.efer to i'.o. cIpo (3) (?) j 
(B) (9) I 
(c ) Prepare and csremble the j 
audio-visual matertals and j 
equipment needed for this | 
task: i 
. Pictures * 

• Trensparencies/overhead . 
projector \ 

• Tape-recordings/tcpe ' 
recorder ; 

• Lanfjuape Master cards/ j 
Language Master 



Task #8 

Student Objective : To recognize the follorc- 
inij when you hear them said in French in a 
short dialot^ie: 

• P'our kinds of meat 

• Four names of animals 

Task : Participate in the large-group session 
where your teacher will demonstrate and drill 
the uecning of the items listed cibove in a 
short dialogue. At the end of the large- 
group session you nay want to take the listen- 
ing co.nprehencion exercise ri^ht away. If 
you need more practice, Join one of the small 
groups working; with the teacher or an aide 



. uliies/Llide Projector 

(b) Prepare and tape-r^nord an 
eight i te^i picture identifi- 
cation lest for listening 
coniprehersion (i.e., the etu- 
dent listens to the picture 
'ieecrij^tion end then chooses 
the correct picture), IWo 
other versions of the test 
rhould also be prepered for j 
those students who need ] 
additional work on tlie nia- | 
terial. 

(c) In a large-groip demons tr a Hon 
session, Ucinp visual mf- 
♦^'^rialr, teach the meaning 

of the following itenis in 
tlie cortpxb of .short iia- 

\ 

logues: ! 

• Four kinii. of ner.t 

i 

. Four nsnes of <• nirarls \ 

(d) I rovido additional individ- } 
nal practice for thope stu- J 
dents \&.o need it (with the ; 
Lifngur^/e I'.^^ster, for inotrnc^ 

(e) Lvnluatp tlie f;tudents' grasp 



of neanirif: or rn eight itera 



or you may drill yourrelf on the Language 
Master usins Cards 31-38 • 
Task As::eS£:nQnt ; ./hen you fre ready, ask 
the teacher, cide, or a student who has 
already finished the task to give you the 
listening exercise for Task 8. You will 
be asked to point to pictures of an arAmal 
or a kind of neat when you hear them said 
on tape. You must achieve 90 percent on 
the listening exercise* Record your score 
for t>iis test on your evaluation sheet with 
the date* If you didn't succeed on your 
first try, i)ractice sorie more and try test //2 
or test i/3» If you did succeed, congratuliJ- 
tions! Go on to Task ^9 or work on the 
optiom>l task. 
P.o* 2 (3) (7) (8) (9) 

Optional Trsk b: Go to the Resource Area 
of the classroom. Pick up the slides and 
cassette labelled "A Ic ferrae," Look at 
the slides and listen to the casrette sev- 
eral times, ift^en you are reedy, do the 
listening coT.prehension exercise at the end 
of the narration on the cassette* Correct 
the exercise from the key end put your 
answer sheet in your folder, 
P*0. 2 (1) (9) 
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listening conprehension test 
involving the Hatching of 
viSMal ari'i oral items* The 
criterion for this tec^ is 
90 percent. 

(f) Provide additional help and 
practice for those studentc 
who do not reach the spec- 
ified criterion. lie-evaluate 
these students by means of 
coinrrehension tests 2 end/or I 
3. i 

I 
1 

(g) Have i^lctures, cassettes or j 

i 

tapes ready for those stu- 
dents who cn'i|Llete Task 8 « 
almost imediately and choose | 

to F,o on to Task 9 rather \ 

f 

thar do the optional task. i 

t 

(h) Provide optl<^nal enrichment \ 
tasks for those students who j 
are successful on their first; 
try at the Assessment Task. ; 

Developing Speaking Skills ' 
P.efer to P*0* 3* Also (2) (?) ; 
(^) (9) I 
(a) Prej>are c;nd ajccnble the nec-i 

i 

essuy audio-visual riaterialsj 



Task ^ 

l^tudent Objective ; fo be able to name and 
use the followinc items orally in sentences 
or in a dialogue with pronuncif'tion, fluency, 
end accuracy acceptable to the teacher or aide* 



and equipment for this task: 
. pictures 

• texts of two dialogues pre- 
viously learned 

• tapes/tape recorder 

• cesf r ttes/casrette recorder 
(b) In a large-group drill ses- 
sion, teach the pronunciation j 
of the following items in thej 
context of sirriple dialo(;ues: 1 

• Four kinds of meat 

. Four nfnes of animals 
(c^ Provide additional practice j 

for those ctudentc who need | 

t 

it: a small -group session | 
of individual practice vdth » 
a cassette ; 
(d) Evaluate the :;>tudents' pro- ' 
ficiency in French on these 
items by having then do one 
of the followin^3 assessment 
tasks: 

(l) Describe five pictures 

01 ally. 
(?) Tole-rlay a citustion 

involving either a visit 

i 

! 



• Four kinds of meat 

• Four naiips of animals 
Tasks : 

iJtep (a)i Participate in a large-group drill 
session where you will practice the items 
listed abovo orally ucirig pictures and ^Iso 
in two short dialogues that you know already: 
"Visite au zoo" and "Au Restaurant." At 
the end of the session, you may want to go 
on to Step (b) right away, but if you need 
more practice and review, join a drill group 
or work on your o^n using your textbook 
(Pages 29, 37 and hi) and a cassette. (#9-U) 
Step (b):l/ith a friend or group of friends 
you can do one of the following: 

(1) Prepare oral descriptions of the 
pictures in your textbook (Page hi) 

(2) Prejare oral versions of the dialogue 
"Visite au zoo'* or "Au Restaurant" 
but using the new vocabulary you hPve 
Just learned! 

Task Assesgnent : /hen you and your group 
are ready, ask the aide or the teacher to 
listen to your oral presentation. Yoiir 
own pronunciation, fluency, tnd accuracy in 
French nu£t be at least acceptable! i«e«. 



to a farm or a scene in a 

Fluency, pronunciation, and 
accunicy of urj^i^e in both 
cases choulH reach a rdnimun 
of ^ on a 0-^ scale. 

(e) Provide additional help and 
practice for those students 

» 

who do not reach the critezicnj 
iie-evaluBte these students* | 

(f) Have direction sheets and j 
mstorifcls ready for those 

students who conplete Task 9 1 

i 

fairly 'juickly. ; 
Developing Speaking Skills 
Refer to P.O. 3. Also (2) (?) (8)^ 
(9) 

(a) Prepare and sssenble the 
necessary audio-visual mater-I 
iels and equip.nent for this 
task • 

(b) In a large-group drill ses- 
sion, and ucing a variety of 
visual materials, teach the 
pronunciation of the follow- 
ing items in the context of 
a short sentence: 



a niniiTium score of ^ on a 0-^ scale. Hecord 
your scores on the evclurtion sneet with the 
date. If you were not ruccessful, practice 
Done more end nry I'j;;^'^ ... Go on to Task ^10. 
P.O. 3 (2) (7) (8) (9) 



Task ^0 

Student Objective : To be able to name the 
following iteu orally in French from pic- 
tures with pronunciation and fluency accept- 
able to the teacher or teacher aides 
• The names of four kinds of pie 
. The names of four kinds of fruit 
Task : Use the Lpngufge Master and Language 
Master Canls (C 1-8) or your textbook (pfge k2) 
and a cassette {fflO^l) for practice. Drill 
these items until you feel that you know 
then well. Ask l friend to check you on them, 
r^sk Assessment: Ask the teacher or a student 



• The names of four kinds of 
pie 

• The nftjnes of four kinds of 
fruit 

(c) Provide additional practice 
for those titudents who need 
it. 

(d) Evaluate the students* orpl 
proficiency on this task by 

havinf; them identify pictures] 

{ 

r 

of the items listed above, 
v.riterion for accuracy is 90 ■ 
percent. Pi enunciation and 
flup^ncy rhoii-ud refch a rdni- 
num of 2 o:: O-tJ scale. 

(e) iTovide additional help and 
practice for tho?e students 
who do not reach the criterioj 
and re-evaluste them. 

(f) Hcve all n^^terials ready and 
avail8>>le for Task #11. 

(g) Provide r t le^£:t one optional 
enrichnent task for those 

studentr? who prefer not to j 

f 

RO on to Task ,^11 immediately^ 

i 

\ 
! 
t 



aide to give you the speaking exercises 
for Task fflO. You will be asked to identify 
eight pictures of fruits and pies. You must 
be 90 percent correct in your identification* 
Your pronunciation and fluency must be 
"acceptable" J i.e., a ^ninimum of ^ on a 0-< 
scale, llecord your ecores on the progress 
sheet with the date. Go on to Tcsk .Vll or 
do the following optional task: 
Optional Task 1: Co to the Games Shelf* in 
the Resource Area. Look over the games 
which have i j^een sticker on them. You now 
know all the words necessary to play these. 
Ciet a few friends to join you in playing the 
frnne and "Amuse7.-vous!" 
^^Adaptations of Lotto, Tassword, Jeopardy, 
etc. 

P.O. 3 (2) (7) (8) (9) 
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Developlng Speaking and Reading 
Skills 

i^*".',- to P.O. 3 and u. /dso (2) 
(7) (8) (9) 

(a) Prepare and assemble the nec- 
essary eudio-visual naterlals 
and equipment for this task, 

(b) In a large-group session, 
z^^^i'^w the following iteris ! 

wldch were recently Intro- [ 

i 

duccd: ■ 

• The nanec of forur kinds of j 
r5e I 

• Thr nanes of four klnlc of ! 

t 

fruit ' 

Jlodel and pli-y the tape for | 

f 

Conversation A (Pa^re 43)- I 
Accuracy, fluency, and pro- * 
nunci&tion srhcnld reach a ; 
nininum of ^ on a tcale of \ 

(c) Provide :5'^^ition£l practice ' 
for thore :3tudentc who need 
5t, [ 

(i) I^^luttc the ctudentr* oral ' 
^Toficiency on tlJ c task by j 

i 
t 

t 



ragk m 

student Objective ; To be able to nse thfi 
followiiir, Itcrie orally in a conv'»r;u»tionel 
situation 1n oral refdin^ with pronun- 
ciation and fluency rcceptrbl« to th^ teacher 
or an aide: 

• The nanes of four kinds of pie 
, The names of four kinds of fn^lt 
Task: Take part in a large -group serjion 
where the teacher will review the items 
tested above end will also drill Conversation 
A (Page U3), both live and on tape. After 
the large-Rroup cesrlon is over, reread Con- 
versation A several times either silently 
or wj.uh a cassette (/^ll-l)« -/hen you feel 
that you know Conversation A well enough, 
join a snail ^roup and role-play Conversa- 
tion A, Try different roles until you find 
ore th^t suits you. Practice with your 
group until you can do Conversation A fluently 
and easily. 

Task Assessment : \Il\en your group is ready, 
read the pcrts first and then role-play 
Conversation A for your teacher or aide, who 
will ev£:lui»t€ your performance ^nd urite in 
cor^•nents on j.rir progress sheet • The minimum 
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hc;vin^j; then rolr-i.l.iy Con- 
v^^rs^tion -A (Page U3) . 
i.ccur:xy, flni»ncy, ^nrt pro- 
nunciation shmili rerch a 
nini;nun of ^ on a soale of 

(e) Provide additional practice 

j 

?»nd help for those students j 

who do not achieve the crite-? 

i 

rion, ! 

(f) Ilf've all materials ready and ; 
available for Task tf\2. 

\ 

(c) Provide ^it least one optionalj 
enrichment task for those i 
students who prefer not to | 
go on to Tack ffl2 inmedictely^ 



12, lieiriforcemert of Vocabulary 
Refer to P.O.'s (2) (3) (M (?) 
(6) (9) 

See //^ for model. Contr.-nt here 

involves names of fruits and piesi 

13. Developing Cultural Concepts j 

Refer to P.O. 1 (2) (3) (9) 
(a) Ac5emble all mcterials, food 
samples J pictures^ slides ^ 



rating for this task is "acceptable" or ^ 
on a scale of 0-«;. ./hen you have finished 
the Task A^ressment Duccecr>fiilly, no on to 
Task ^12 or do the followirp cptional task: 
P.O. 3 and \ (2) (?) (6) (9) 
Optional Task 8x Read Conversation B on 
Page U3 silently with or without the casrette 
(#11-2). Practice reading it aloud with s 
friend and record your reading on your own 
cassette. l£ you still have time, work out 
the answers to the oral questions on Cassette 
/i^ll-2. Check your answers against the key 
which is on the cassette also* Practice the 
questions and answers with a friend and 
record them on your own cassette • Be sure 
to put your cassette i;* your folder so that 
your teacher can listen to it. 

P.O. h (<;) (9) (10) 

Task jiri2 

See Task ilS for model. Content here involves 
names of fruitc and pies. 
P-0.«s (2) (3) (h) (^) (6) (9) 

Task #13 

Student Objective : To learn about some 
typical French desserts z:nd how to arrange, 
serve, and eat fruit and cheese course 



cookbookr., etc. 



"it la franchise." 



(b) Oet a sriall table in the 
French manner for servinc 
the fnilt '*ri cheoae course. 
Describe or demonfftrata how 
tide courre is prepared, 
served, and eaten. Teach the 
students the names of three 
or four of the most common 
dessert cheeses. Describe \ 

how these taste or better \ 

I 

still, distribute sainples. \ 

(c) In a larce-group fii taxation 1 
discuss cultural contrasts i 
with regard to dessert | 
choices. Kmphaeize French \ 
appreciation for the subtle I 
mnpling of flavors and tex- | 
tures in foods. Describe J 

i 

two or Vvree other tjTpical ^ 

I 

desserts such as "mousse au [ 
chocol't", "Baba au rhum", 
etc. fhe teacher may also j 
wish to teach the students 
the names of two or three ; 
types of "pati sberios" . 

(d) Preprre guide questions for \ 
the Task Assessment and 

f 



Task: Participate in the large-group ses- 
sion and discussion on some typical French 
desserts. 

Task Ae<;e3oment : Before the diacussion s- 
sion, you will be Riven a shoot with a 8er1.r 
of guide questions to consider. When the 
large-group session is over, begin writing 
up your answers to the guide questions. Be 
sure to consult the books and other printed 
materials in the P^source Area of the class- 
room« ^en you have completed your work, 
place it in your folder for your teacher to 
read. 

P.O. 1 (2) (3) (9) 
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distribute there to the stu- 
dents. The <iUei3tions shotild 
focus on the following pointc 
1. rfhrt J^e some typical des- 
sorts served in the stu- 
dent's o\m hone? 
?. ^htit r-iTe some typical 

French desserts? 
3. .Jh«t culturcl contrasts 
can be drawn from questicn^ 
(1) rnd (P)? I 



Developing ■ftltlng rnd Listening 
Skills 

Refer to F.O. 2 and 6. Also (3) 
(9) 

(a) Prepare and tape three short 
dictf.ticns based or Conversa- 
tion A {Th^e li3)» Incori>oit t«j 
fiS much of the new vocabulary! 
terr4S (meats, fruits, pies, 
etc.) as possible. The 
criterion for this task 
apf^essment should be no more 
than four errors per dicta- 
tion. 

(b) If Vir activity is new to 
the studentr, demons tr&te 



Task fOh 

Student Objective : To be able to take a 
dictation on Conversation A (Page U3) of 
youi* textbook, incorporating all the new 
word subctltutionE you have just learned: 
names of meats, animals, fruits, pies, etc. 
You should have no more tlian four errors 
in your dictation. 

Task: Participate in a large-jroup session 
where your teacher will demonstrate how 
best to prepare for a dictation siid how to 
take one* 

Take as much time as you need to prepcre 
for the dictation, .\fhen you are ready, go 
to the listening center with paper and pen- 
cil. 



study techniques and dicta- 
tion procc^ires in a large- 
group situation. 

(c) Provide sHditionel help, 
explanation or drill for stu- 
dents who need it« I^e-evahataj 

4 

students as necessary* 

(d) Have direction sheets and 
naterialt re&cfy for rfesk ifl^,\ 
for those students who com- j 
plete Task ^V^ fairly quickly' 
and prefer not to do the | 
optional enrichment task. - 

(e) Provide optional enrichment | 
tasks for thore students who { 
are successful on their firstj 

try at the assessment task. ' 

s 

i 
I 



Developing '.friting Skills and | 
Culture 

i 

Keff?r to F.U.'s 1 and 6. Also | 

(2) (3) (7) and (o) | 

Concepts ^ 

(a) Collect the necessary visual | 



Task Assessment ; .frite th^ dictation accord- 
ing to the directions on the tape. Be sure 
to reread and recheck your paper v«ry care- 
fully. .Vhen you are ready, take your paper 
to e student aide who will check it. If you 
have more than four errors, review the material 
carefully again and ask for a reteet. If 
you have less than four errors, "Felicitations" 
and go on to Task ^1^ or do the optional task 
described oelow. 
P.O. 2 and 6; (3) and (9) 
Optional Thsk 9} In file drawer #3j you will 
find B folder marked "Task #1U - Optional." 
In the folder, you will find a story version 
of Conversation A. The story has blanks ir 
it and no ending. Your task is to co-tiplete 
the story in any way that you wish — includ- 
ing a surprise ending. niPOHTAMT! I Stick to 
vocabulary that you know. Be sure to place 
your masterpiece in your folder. 
P.O. 6 (9) (10) 
Task n$ 

StuJent Objectives : (a) To be able to pronounce 
the ncmes of four French artiste correctly as 
well as the namec of four of their works, 
(b) To write a short description of one of 
the paintings in a v;ay that is '•acceptable" 



naterial.s for this task: 

• ReFroductions and/or slides 
of rtjil lifes by Matirso, 
C6*onne, Kanet, BoimKrd, 
etc* 

(b) In a Inrge-cronp situation: 

• Explain the purposes and 
procedures of this activity 

• Tell the students a little 
about the artist and the 
history of and bacKground 

i 

of epch still life* 

• Teach ti-^ students how to | 
correctly pronounce the | 
nanes of the artists and | 
titles of each still life, | 

• Teach the students how to \ 

write correctly the n^mes | 

I 

of the artlst£ and the | 
titles of each still life* 

• Review orally basic vocabu- 
lary needed: colors, name'i 
of fruits, expressions of 
liking or disliking, etc* 

(o) Prepare ^ "ord bfrnk of the 
above bfltic vocabulary in 
written form to hr displryed 



to the teacher. (3 on a 0-^ scale,) 
Tasks : Participate in a larp,e-Froup sesrion 
where you will Ipflrn how to pronounce the 
names of the artists and four of their works* 
Your teacher will also tell something about 
the artist as well as the history and back- 
ground of the still life. Join a small f'roup 
working in front of one of the art reproduc- 
tions displayed on the wall. Help choose a 
recorder or secretary for the group and then 
with the other members of your group, prepare 
a written description of the art reproduction 
in front of you, help the recorder if neces- 
sary with spelling, verb endings, etc« Lis- 
ten carefully as the recorder reeds your 
group's co^porition and make suggestions, 
rhe coripositlon vill be written on an overhead 
transparency so changes can easily be made. 
Rejoin the large group where your teacher 
will put the different group compositions on 
the overhead projector for comments and sug- 
gestions. 

Task Assessment : an art critic! On your 
own, prepare a short (one-half page) descrip- 
tion of one of the still lifes displryed on 
the walls— the one you like th'* best— or one 
in the picture file or any of the art bookG 



on the bulletin board. Hake 
sure that picture dictlonadeB 
are available in the liesoxirce 
Area • 

(d) In small group sessions, hfve, 
the students, ap ^in exercise 
in group conposition, describe 
orally one of the reproduc- I 
ti^^ns of still lifes dis- 
played on the vails around 
the room. Hr.ve one student | 
in each group act as recordter.j 
If possible, have the group j 
compositions written on an | 
overhead transparency. | 

(e) In a second large group ses- ^ 

i 

sion, critique the group 
compositions using the over- | 
head projector. ; 

(f ) Allow the students to work j 

I 

independently at writing in | 
French a description of theiij 
favorite still lifes. They j 
ncy chooce one dicplAyed in 
*he classroom or look for 
art books and i^icture col- 
lectiors in the lleijource i 



in t.he Resource Area. If you forget a word 
or An expression, look at the "Banque des 
mots" on the bulletin board or at one of the 
picture dlctionartes in the Resource Area. 
3e sure to include the following ir your art 
criticism 

. the name of the artist 

. the title of the still life 

. a short, clecir description of the still 
life 

. why you like this particular still life 
or why you chose it. 
,i/hen you have completed your art criticism, 
ask a friend to read it over for comments and 
Eugjestions. Vrite IL up in final form (ball 
point pen, please!) and place it in your 
folder for your teacher's comments and sug- 
gestions. 

Your teacher will evalufite your written work 
for the following points: 

. How well it is organized 

. How clear it if 

. How accurate it is in form and meaning 
You must receive a total averspe of 2. 
(acceptable) on a 0-^ scale. If you fall 
>>elow 2i write a second draft of the descrip- 
tion after consul tin/; with your teacher for 



Arcc- for oth^r ^rorcibili ti^^^; . i 

(g) Zvylui'-.o the £Vider.ts' writ- 
ten work for the foil owl ng 
elenciitr; 

• orgaid 7.ation 

• clarity 

• accuracy of meaning 

. accuri cy of forr; (etmcturcj 

cpeDllnr;, etc. ) 
rhe overall averi^ge should be 
Cit least 3 on a 0-"^ scale; 
i.e., sn "acceptable** rating. 

(h) Have students who do not 
reach the criterion of ^ 
Trite a record drcft of their 
descrl.ptionE. Provide sug- 
[^rctionr and help ac needed. 

(i) Assemble direction sheets 
and materials for Task //16 
for those students who com- 
plete thds task fairly soon. 

(j) Provide optional enrichment 
tasks for those students who 
prefer not to go on Intnedi- 
utely to Trrk /tie. 
^^Taskc (d) and (e) nay be onitted 
v.'lth students who have had .nore 



£Ut;gestionf: and help. If you ''ild svccced, 

go on to Task ffl6 or do the following oftionrl 

tark* 

P.O.'s 1, {2) (1) (7) (9) 
Optional Ta£>k ; Either or! your own or with 
two or oi^oe of your friends, go to the 
hedia Center. Ask the librarian for Series B 
nimstrips on French Art. Preview these, 
select one, and fron the printed material in 
the packet, prepare a short presentation for 
the total group. Tell your teacher the date 
when you '-dll be ready to present your pro- 
graia. 

P.O. 1 (9) (10) 



exj.erience with writing activities 
at the conposition level • 
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SrUDEtJT OOMPEIKICIES - LEVEL I ♦ 
LIS'IEIIDJG 



Level I 

Taped utterances £^re spoken in the foreign language by native speakers. 
TtMher speaks in atandard careful epffach at normal spMd. 

I. Situational 

A. Student has vocabulary and structure necessary to understand 

1. Greetings 

2. Expressions of health and sickness 
3« Introductions of persons 

li« Giving and asking of naines 

Cardinal and ordinal nunbers 1-100 
6. Family relationships 
7« Age and birthdi^ eaq>reB8ion8 
6« Addresses 
9* Telephone nunbers 
10. Time-telling 

11* Months > days of week, seasons 
12. Ordering of foods in restaurante 
13* Vtoather e3q)ressioci0 

1U« Common pas tines (sports, movies, dances) 
1^. Shopping for clothes and food 

B. Student identifies subject of a simple exchange of dialogue. 

C. Student identifies the proper oral rejoinders to siiqple oral ques- 
tions or statements* 

D. Student understands routine classroon directions* 

£• Student understands reconbination oi familiar material after several 
he&rings. 

II. Structural 

A. Student comprehends atirally the sound system including accent, 
rhythm, and intonation* 

B. Student discriminates among all sounds in the foreign languages 
as they are given in utterances of one or two syllables. 

C. Student understands names of punctuation marks and accents. 

D. Student understands these interrogative words (list according to 
language) . 

E. Student distinguishes among affirmative, negative, interrogative 
utterances. 

F. Student understands these conmon prepositions (list according to 
language) . 

#Adi^ted from Skills Gharts t Levels I*IV developed by Montgomery County 
Public Schools 
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Level I, Gon't 

Student understands the following structures: 



!• Present tense of verbs 

2. Pronoun direct objects 

3. Poeresslve adjectives 

U. Demonetrative adjectives 

^. Disjunctive pronouns 

6. Indefinite and definite articles 

?• Masculine and feminine forms of regular adjectives and selected 
exceptions 



SPEAKDIG 

Level I 

Ilinicked and directed utterances are spoken with good rhythm, intonation, 
ond pronunciation at a speed slower than native* Original utterances are 
spoken well exK>ugh to be understood. 

I« Kind. cry (Immediate repetition of a model) 



A« Student imitates accurately all sounds* 

B« Student imitates accurately all dialogue sentences and structures 
practiced at this level* 
Student learns alphabet by repetition* 

T directed (Teacher-motivated responses) 



k. Student answers sinqr^le questions on subjects which he understands 
aurally, manipulating correctly the pronoun and verb in the present 
tense* 

B« Student answers correctly slnqple questions containing interrogative 

words on subjects which he understands aurally. 
C« Student answers siiqple questions using correctly the negative form 

of the verb in the present tense. 
D« Student responds correctly to single questions Inrolvlngs 



1« Greetings 

2« Expressions of health and sickness 

3* Introductions of persons 

U* Giving and asking of names 

<?* Oardinal and ordinal nundbers 1-100 

6. Family rel/^tJ-onships 

7* Age and birthday expressions 

8* Addresses 



9« Telephone numbers 
10* Tine-telling 

11* Months, days of week, seasons 

12. Ordering of foods in restau- 
rant 

13. Wieather expressioDS 

lli. Comon pastinea (sports, 

movies, dances) 
1^* Shopping for clothes and food 



E« Student uses cardinal and ordinal numbers 1-100 correctly* 
F« Student uses common colore correctly • 
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III. Original (creetlve expression) 

A. Student cpells orally using the foreign alphabet. 

3. Student uses correctly the following verbs in tlie present tense 

(list eccordinn to foreign language) . 
n. Student uses correctly pronoun diredt objects. 
D. Student uses correctly possesrive adjectives. 
£• Student uses correctly disjunctive pronouns. 

F. Student uses correctly indefinite and definite articles. 

G, Student uses correctly raasculine and feminine foras of regular 
adjectives and selected exceptions* 

READINQ 

Level I 

The vocabuliry and language structures which serve for reading are 
those which have been previously mastered aurally-orally in the stu- 
dent's development of the listening-speaking skills* 

I« Intensive (teacher-guided) 

A. Student reads basic dialogues with ease and understanding* 

B. Student reads questions and answers related to basic dialo^es* 

C. Student reads aloud or silently a variety of conversatioDS and 
reconMnatlons of both vocabulary and language stractores* 

D. Student reads cjuestions based on conversation passagee* 

Level I 

All written work is based on words^ phrases^ and sentences which the 
student has first learned orally. 

I. Dictated Composition 

A. Student copies correctly all material which he has learned orally. 

B. Student spells correct]^ as they are dictated the foUaidng itomst 

1. Numbers 1-100 

2. Days of week^ seasons ^ months 

3. Sirqple time^telling expressions 
Names of family relationships 

^. Certain other common words (about 300) and expressions from 
basic text. 

II. Directed Conqposition 

A. Student writes answers to questions based on selected conversations 
read* 

B. Student writes siiq^le reports based on answers to questions about 
selected conversations and/or dialogues read. 



CrUDEHT OCKPEirtJCISS - LEVil II* 



LISIENIMO 

Level II 

Taped and teacher utterances are spoken In etendard^ careful language 
ct normal speed. The listening skill refers to understanding of the 
oral language only without reference to written form. 

I. Situational 

A. Student enriches previously learned situctions with new vocabulary 
and struct*' res. 

B, Student understands some unfamiliar phrases and words through 
"sensible guessing" within the context of a familiar subject. 

C, Student understands recombinations of fandliar Tiaterial after 
several listening aessions. 

D. Student understands most of the details of a dialogue in the 
following situations! 

1. Shopping 

2. Directions 

3* Various everyday life sltuntlona 

li. Vacation travel (routes^ hotels^ tickets^ reservations) 
^. Additional pastimea 

II. Structural 

A. Student becomes more skillful in differentiating between phonemes. 

B. Student understands all common pronouns^ objects of verbs and 
prepositions. 

C. Student can distinguish among present and past tenses and the 
imperative form. 

D. Student understands the following structures! 

1. Present^ future^ and past tenses. 

2. Selected irregular verbs in present^ futtire and past tenses. 

3. Reflexive veAe. 

U. Indirect object pronouns. 

SPEAKIWQ 

Lev3l II 

All mj.micked and directed utterances are spoken with good rhythm^ 
intonation and pronunciation at a speed acxtewhat slower than native. 
All original utterances are spoken well enough to be understood. 

^Adapted from Skills Charta i Levels I->IV developed by Montgomery County 
Public Schools. 
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I, Hinicry (immediste repetition of model) 

A. Student iirdtrtee accuretely selected dialogue sentences, ttruoturos, 
and voc^bulcry studied :t this level» 

3, 3tuderl beco-nes more cWllfiil in differentiating battwen sounds. 

II, Directed (t*»ncher-motivated respontes) 

Student reads aloud after severel herrings that rnateriel which has 
been ttudJed in written form* 

B. student reFponds ir. conj.lete sentences to ^iuestions based on reading 
.nrteriol and dielo^ies presented at thie level, 

C. Jtudent preppr'^s orpl sunrnaries based on meterlsl read* 

D. Student fomulates quertiont based on dialogues and reading selections 
already martered. 

Ill* Original (creative expression) 

i^tudent uses correctly the structures learned in the listening skills* 

remuhq 

Level II 

All mr^'^ri&l read is either fc recombination of knowt; lexical and 
structnrp-1 items or is initially presented by the teacher for com- 
prehend on and pronunciation* 

I* Intensive (teacher-guided) 

A* Student rpads a variety of materials developed bv textbook writers* 
B* Student reads questions and answers based on textbook* 

II* 5 eml -Ex tensive (tpccher-motivated) 

A* Student resdn conversations* 

3, student readc question-answer exercises brsed on conversations* 
C* Stn^^ert reads s^ibstitution exercises based on converse tions* 

Level II 

All written work is spelled correctly and reflects the correct use 
of the idicMUS and structures of the language • 

I. Jlctrted 

A* Student :^tes from dictation paragraphs based on answers to 
questions on mat^erial read, vocabulary, rtructures, and written 
coi^^osltlons previously learned in oral form# 

B. Student spells correctly voci*bulary words and phrases studied 
for active use ct this level* 
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II. Directed 

k. Student uses correctly structureL lenrncd this level ni^Wnp the 

necobbf^ry vnrltten changec rmiuired by the i^rancnatical j;ntternc# 

13. :^luicnt writes an6v:erf' to c^uoLtlont ba^ed on niaterial vond. 

111. Kree 

Student writer brief conpositions on material read. 
3. Student writes questions based on rnaterial read. 



